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CHAPrER I 
THE NA.T1JRE AND PURPOSE OF THE STUDY 
1. The Problem 
The purpose of the study is to construct an :l.natrument by which 
guidance counselors and others may determine the presence and degree of 
their own authoritarian tendencies. 
2. .Justification 
Aya.reneaa in schools.- Most persons probably agree that in a dem-
ocratic nation the public school system is crucially intertwined with 
the extent and nature of that democracy. The nature of the adult wot"ld 
innuences the school, and the school and its products, in turn, affect 
the cammnni:f;y and adult world. The degree to lihich democracy Elltists in 
this reciprocal pulsation depends upon the degree of democracy desired 
by the adult community and haw the schools transmit this desire. There· 
is reason to believe that this concept is complicated by a general con-
fusion as to the nature and meaning of the wot'd 11democracy, 11 and that 
much in our society being proposed and executed in its name is not dem-
. . . . 1 
ocracy at all but something else. Gall and Peters (:14;24) have said, 
ttOuD schools will not be able to teach democracy until they practice 
it •••• n The point being emphasized here is the matter of practice. Do 
1Figures following the semicolon indicate page Jllllllber(s) in the sources. 
-1-
Boston University . .,. 
School of Education 
Library; _,.-
0 
we teach attitudes through lecturing, memorizing, and testing? Or, are 
attitudes :!ntrojected, being absorbed by the young :from those about them 
for wham they have positive identification? This is a vast, complicated 
topic, and although the above is a&nittedly an over-simplification, the 
1o1riter tends to the view that democracy can be "taught" oDly 'When it is 
practiced and the relationships between those 'Who practice it and child-
ren are positive. It is further believed that the intellectual elements 
in learning to be democratic are substantial only after one has emotion-
ally accepted the fundamental attitudes. It seems unreasonable to think 
we can teach democracy in much the same way as a student is taught the 
use of logarithms, although even here matters such as logarithms can 
probably be more rea~ taught if at least good rapport exists between 
teacher and student. In a word, if we are to "teach" democracy pr:im-
arily through our attitudes and practices (overt, interpersonal rela-
tionships) - and this is also a basic, underlying assumption of this 
study - same systematic tools are needed by 'Which these attitudes and 
practices can be examined. It is hoped that the present scale will be 
such a device. 
~ scsJe ~ counselors.- The position of the school counselors 'is 
unique in that much of the work of such persons - uDlike that of 
teachers - is not engaged in the tranemission of content material. 
Rather, it is largely occupied with assisting students to make decisions 
in regard to emotional problems, vocational and academic choices, and 
other matters unique to each student, all of 'Which involve varying 
2 
• 
., 
·' 
• 
amounts of' psychologiqal factors and technical information, The func-
tion of' gu.idance is frequently described in such phrases as developing . 
seli'-e.ctualization among youth or teaching seli'-discipline or ,determiDB,-
tion, However, lllllch that goes on under the name of 11guidance11 . is fre-, 
quently another disguised i'o= of' "pushing tha kids around 11 - or, hO\I' 
to get students to agree to and accept decisions formulated Q1 one or 
more members of' the school staff or others. This, in effect, becomes, . 
11Do 'What I say because I kno\T what is best i'or you. I am older and have 
had more experience and I am a specialist in this field, n etc., but 
masked ey the word "guidance" which seems to imply suggestion but not 
3 
force. Those who believe in authoritarian methods and who are conscicnisly 
aware of' their beliefs and practices would probably i'ind little of inter-
, 
est in this study. Bonaro Overstreet states the matter thus: 
lfOnce more, the chances are all against our being able 
to convert the authoritarian personaliv,r into a democratic 
personaliv,r by pointing out to h:lm the sad ei'i'ects of' his behav-
ior. No matter how sad these ei'i'ects are from the point of' 
view of human well-being, they ar~ the precise e.i'i'ects he in-
tends. As he sees his 'WOrld, they are the effects best cal-
culated to give him securiv,r and importance. 11 (33;182) 
It is fundamentsl.J.y for the guidance worker.who may actual.ly believe in 
. . 
democratic -ways on an intellectual leVel but who. may be uncertsin. as to 
his degree of actualization of them that this scale bas been constructed. 
Herein, of' course, lies the bias of' the witer. Authoritarian methods 
and attitudes are assumed to be less desirable than democratic ones. 
In theory, however, the ·point of' vieW o:f.' this study is that such 
persons ~rorking with children and young people in the public schools 
who deal particuJ.arly With these students in emotional problems and 
• 
• 
4 
personal choices in vocational., academic, and other matters have no right, 
either intentiona.J.J:y or miintentiona.J.J.:y, to impose their biases and pro-
jections• Such :imposition is a practice, the type of "Which the SRAAS 
(SeJ.£-Ratillg, Authority-Awareness Scale) is designed to reveal. If the. 
scale provides a.constructive·basis for reflection and self-analysis,l it 
will have done its job. Although a distinct bias has played a part in 
the motivation for this study, the writer hopes that the instrument it-
eel.£ is :free of slant or bias, and that it will provide any thoughtful 
guidance worker with a device by "Which he may come to a better llllderstand-
illg of himsel.i' and thereby a more llllderstandillg and non--prejudiced job in 
the public school system. 
3. Range 
This paper reports the theoretical rationale behind the construe-
tion of the scale1 the methodology of the research, the construction of 
the first form of the instrument, and the results of the first adm1nis-
tration. Modification, revision, and refinement as the result of the 
trial administration, additional try-outs, establishment of norms, re-
liability and validity procedures are beyond the scope of the study. 
4• Assumptions 
Two assumptions have already been suggested. The first is, essen-
tially, that the attitudes and behavior (practices) of adults vitally in-
tluenoe the concept of democracy developed in children, and that children 
~e reader is advised of a discussion of the need for sel.i' study in 
Bennett (6;200-207) • 
• 
• 
tend to learn the attitudes and value systems of those adults with whom 
they positively identify. The second assumption is that authoritar:l.an 
methods and attitudes in interpersonal relationships are less desirable 
than democratic ones. 
It ,is supposed that the use of the scale will actually serve to 
assist the user in developillg a greater perceptiveness of his own traits 
or tendencies toward authoritarianism. 
Fourthly, it is assumed that literature dealillg with the topic of 
authority and authoritarianism is the best, or at least an adequate, 
source of traits. 
Finally, it is postulated that a person who desires to be democratic 
(equalitarian) may be helped to be so by means of an instrument to de-
termine the presence and degree of non-democratic traits or tendenc~s 
within himself. 
5. Resume 
This study is an attempt to construct a self-rating scale by which 
guidance counselors can detect and evaluate authoritarian tendencies and 
characteristics within thsmselves. It is justified on the grounds that 
(l) seli'-e.ll!lreness of non-democratic trends in educational staff members 
plays a vital part in a democratic society, (2) that guidance workers 
shauld particularly be aware of non-democratic lll!llrl.i'estations in them-
selves as they deal with the emotional and decision..mak1ng aspects of 
our youth, and (3) that the SRAAS will be a useful tool in such self-
analysis. The construction of the scale and its first administration are 
explained in detail, and the major assumptions have been presented • 
5 
• 
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CHA.Pl'ER II 
THE LITERATURE OF AUTHORITY 
This chapter deals with :the literature that has played a vital part 
in the ll!Otivation of this study and in the construction of the scale. 
The review is divided into two sections. The first section deals w.tth 
same of the specific stadies that have been made-.mider'.the heading of 
authoritarianism, and the second section discusses some of the general 
literature on the subject. The reader is advised that this discussion 
by no means covers the whole field of -writings in this area, but that 
the authors under consideration have been consulted in relation to this 
paper. The purpose of this review is to introduce the reader to same of 
the concepts bearing upon the subject on which the SRAAS is built. 
2. Specific Stadies 
Much of the research that has been done in authoritarianism has been 
conducted under the auspices of academic psychology. Krasno ( 24) , for 
exlllllple, in his study of intolerance of perceived ambiguity among author.:. 
itarian and equalitarian personalities hypothesized that the authoritar-
ians would be more intolerant of the ambiguities they perceived than would 
equalitarian persons. His hypothesis was developed as a result of the 
Adorno study (1), a study which, incidenta:L:cy-, has been higbl:y influential, 
not only in inspiring but in influencing the procedures of liDlch subsequent 
research in this area. Results of the research did not bear out the 
-6-
• 
• 
supposition. 
110n tJle .basis of the resuJ.ts o:f this exper:!Jnent the 
bypotheses DDlSt be, rejected and the following conclusions 
are suggested: .1• Intolerance of ambiguity does l!Qj; gener-
alize :from the social and emotioDS.l sphere to the perceptual 
sphere, 2• Rigidity is a specific factor which ~ l!Qj; 
manifest· itselt: in the solution of any problem social or 
non-social in nature. 11 (24;45£) 
Arnold (5;106f), in 1951, · studied attitudes toward autJlority and 
sociometric status' in connection with job satisfaction and production. 
Ot: seven distinct findings, he determined, for example, that, 11A hostile 
attitude toward general authority figures is not associated with pro-
ductivity, 11 and, again, that, "Dissatisfaction with the job is independ-
ent of.:feelings of hostility toward authority figures," Such a study 
could conceivably be of considerable interest to persons working in the 
area of industrial relations. ·The study l:illks together both authority 
· and ·status concepts, the latter taking a place in the SRAAS. 
ID. the same year, Johnson (23;xi, xii) at Harvard worked on the 
. 
problem of attitudes toward authority among certain children as projectEid 
in their .doll play. Though her research is essentially a test of an 
hypothesis stemming from the Oedipus complex as envisioned by Freud, 
the author comments upon the fundamental matter of authority in the 
school as it relates to child adjustment: 
11The task of the school, as a surrogate of the society, 
is to provide the child occasion and scope to put into prac-
tice this conceptualization of authority as the governing 
principle of conduct. It is particularly :Important, there-
fore, for the school to understand the attitude toward 
authority which the child displays, since this will be the 
criterion of his readiness to learn. Modern education has 
generally asllUlDBd that fonnal teaching can establish this 
7 
• 
•• 
positive attitude in the ChiJ.d, aDd the modern sChool. bas 
accepted this responsibil.ity. Though the school. can stab-
ilize the commitments aDd capacities social.ly val.ued as 
positive, it is doubtful. wether it is possibl.e for it to 
instill in the chiJ.d the basic attitude toward authority 
wieh shoul.d be the presenting condition of.his entrance 
upon formal. education. 11 
Of particuJ.ar interest is the author's observation that, "Modern educa- · 
tion bas generally assumed. that formal. teaching can establ.ish this ••• , 
attitude •••• " and that she is in doubt that it actuaJJ:y is able to do 
so. This doubt is shared by the m-iter, and, aa· indicated, is one of the 
structural assumptions of his study. 
In her conclusion, .Johnson states, 11Thus, the establ.isbment of a 
chil.d 1s attitude toward authority is seen to stem from his ·home •••• 11 a 
statement wioh is in essential harmoey with one by Burt (S;l) that, 
"The individual first meets the authority figures of the home, parents, • 
grandparente and ol.der sibl.ings, and, to a large degree, these establ.ish 
his attitude toward other authority." 
A carefUl. review of the nature of authority, especial.ly in rel.ation 
to adolescents, the home, and school. is included in Burt's paper (8;1,2, 
3,6,7,8-10,19) Which is a study of delinquents and their attitudes toward 
authority figures. The authority figures wioh play a part in the scale 
created by the author include mother, father, grandfather, grandmother, 
older brother and sister, teacher, principal, cciaoh, guidance counselor, 
sChool. nurse, attendance officer, policeman, and clergyman. In discussing 
pe\11' group authority, the author states:· 
11At entrance to school., if net earl.ier, the ChiJ.d 
comes in contact with a peer ·group, IIUCh as the 1gang 1 
WhiCh· w:Ul ·exert a strong and far reaChing author:!. tar-
• 
• 
ian illfluence. " ( 8; 9) 
And again: 
11Stru other authority :figures appear with the 
child 1s entrance into school. The teacher is probably 
the most :Important of these but there are maey other 
:figures in school life 'Who mey have equal or greater 
influence upon the child," (8;10) 
Steckler (39;98) in his study, 11A Study of Authoritarian Ideology 
in Negro College Students, 11 :found, for example, that 11regularll or. llo:ften" 
church attenders were 11slightly but significantly more ethnocentric than 
those 'Who attended 'seldom' or 1never.•n He remarks: "Apparently the 
rejection of organized religion is associated with relative freedom fr~ 
prejudice. n Again: 
"Southern subjects were significantly more ethno-
centric, anti-white, and conservative than northern sub-
j acts. The southerners were also slightly more authori-
tarian than the northerners, but the difference was not 
quite significant." (39;98) 
9 
Steckler, as others, had taken his concept of authority directly from 
the nine variables listed by Adorno (1;228). 
A study by Souerwine in 1954 at the University of Connecticut 
(38;59ff) used as its basis the California F Scale (1). Samples of' the 
:findings are typical: 11The parents were :found to be significantJ:y high-
er on total F scale scores . than their sons. 11 111Jsing • total F scale scores 
:for comparison, sons vera found to be significantly related to mothers. 
(r = ,34) but not to fathers (r = .25). This was interpreted in terms 
of the cultural orientation of the American family," Readers interested 
in the California F Scale may also be interested in Souerwine's state..:.· 
• 
• 
ment that 
"Consideration of the data points to the possibility 
that the F scale is measuring not only personality vari-
ables but also attitJJ.des and opinions. This, along·with 
the finding that the scale. measures different things for 
different groups, suggests, therefore, that the F scale. 
be subjected to a more elaborate analysis involving a 
design to determine exactly 'What is being measured. 11 (38; 59ff) 
"Some Manifestations of Aggression In Authoritar:l.an and Eq;Ua.litar-
ian Discussion Groups, 11 a dissertation by Goodrich (18 ;193f) in 1953, 
used the Californ:l.a F Scale as a basis for the definition of "author-
itar:l.an11 and ''equalitarian" as descriptive terms. One of the findings 
of the study was that, 11No significant differences in amount of aggres-
sion ms.n:ii'ested in the group situations were fou:od between the author-
i tar :!.an and equali tar:l.an subj acts." 
A study by Meyers in Iowa (31;147, 148), "Child Behavior Under Con-;-
flicting Authority and Different Types of Cormnands, 11 should be of inter-
est to educators and guidance people. The findings of this research are 
significant and are reproduced here in f'uJ.l: · 
·•: •• ; 111. Subjecting the child to agreeing negative commands 
causes a severe restraint of activity, at times quite ser-
ious. The obedience is prompt; too prompt, in fact, to 
the hygienist. 
"2. Subjecting the child. to. agreeing positive oommands 
results in practica~ no demonstrable effect upon the ma-
turity of behavior emibited. In addition, the obedience 
is nearly as good as for negative cormnands, Hence, the 
writer gives f'uJ.l voice to the plea for the positive, con-
structive sort of control ~en it is necessary to alter a 
child's activity.· 
"3. 1-lha.t has been said of the agr!leing-negative com-
mands may be said also of the disagreeing-negative. The . 
child becomes a tool, . restrained on the one hand and pushed 
against restraint on the other •. The behavior is inhibited 
lO 
• 
• 
and tentative, often. reveal.ing oscillation be'tnreen restraint 
and inducement. When the child obeys the encouraging com-
mand, he exhibits fear or -wariness of the adult who forbade. 
When he obeys the prohibitive command he stops all activity 
for a period. 
114. The conflicting positive commands, in contrast to all 
others, cause neither :!.Ilhibition nor rebellion, but rather short 
fits of activity a:lmed only at pleasing both parties. Or, they 
cause a disobedience and disregard of all commands, the behavior 
being nevertheless reduced in creativity because of indecision. 
115. The behavior which the children exhibit in the 
experiments bears certain enlightening relations to reported 
home factors. Where the parents are believed negl.ectf'ul, 
disobedience results. Where the parents are believed strict 
and domineering, passive behavior results. 
116. On the theoretical side, the types of conflict in-
duced are revealed in behavior. Conflict between adult-in-
duced restraint and the child's wishes result chiefly in 
rebellion or a regressed level of activity. Conflict be-
tween two induced driving forces results in indecision and 
quick changes of behavior. Conflict between induced re-
straint and encouragement produces oscillation in behavior. 
The expectations based upon an analysis of· the conceptual. 
factors involved have hence been fulfilled, the only error 
being anunder-est:lmation of the restraining effect of the 
negative command • " 
In reviewing the work and findings of Meyers, one may wonder to what 
extent the dynamics of the sometimes agreeing, sometimes conflicting 
voices of authority and their effects upon the child at pla:y may also be 
at work with other voices of authority as the child grows. Surel;y more 
complex and in lliBIIY -ways subtle, we may ask to what extent are these 
findings able to point out some valuable hypotheses in such conditions as 
when the culture of the home (perhaps the :Immigrant famil;r) clashes with 
the culture represented by the school, or when the values and attitudes 
of a teacher are in coincidence or at va:Diance with those of a gUidance 
counselor. When a student is before a counselor, what is the effect of 
ll 
• 
• 
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suggestions by the counselor that :~~~ey be at variance 'With other forces 
pressing the student7 In a word, substitute, as the child grows older, 
school as a 'Whole, or factors 'Within the school, religious pressure, peer 
groups, and other forces in place of the :l.ndividllal adults in the stuay 
by Meyers. The press of authoritarianism can be more clearly understood. 
And it is the theme of this paper that guidance people should be con-
sciously a1~e of these dynamics of authoritarianism. The writer wonders 
if the stuay by Meyers and the situation he created in order to execute 
the research is not simply an embryonic or miniature form of the greater 
life adventure, an adventure 'Which plays itself out in an inte11nediate 
period during the school years. 
Bloomberg (7) investigated 11 •••• Certain Aspects of Mascul1n1ty-
Femin1nity in Relation to Authoritarianism, 11 es~blishing as his hypo- . 
thesis "•• •• that adult males in loleatern Culture 'Who reveal a discrepancy 
between personality characteristics and interests, (both classifiable 
along a masculine-feminine continuUm), 'Will tend to be more authoritarian 
than individuals who do not reveal this discrepancy." He revealat 
"The lcypothesis, as stated, was not upheld, but a 
significant relationship was found. Men 'Who were highly 
feminine in personality characteristics and highly mas-
culine in interests were shown to be non-authoritarian on 
the F scale. Men 'With highly masculine personality char-
acteristics and highly feminine interests were found to 
make high scores in authoritarianism on the F scale." 
Bloomberg also has used the California F Scale (l) to define authoritar-
ianism, and fUrther, he has leaned heav:IJ.y on Maslow's concept of the 
authoritarian personality (28). 
A atuay by Pusar (35) at Syracuse in 1954 has particular bearing 
• 
• 
on the present paper. Entitled, 11A Study of the Relationship 
Between the Self Report, Inferred Self and Perceptual Selectivity of 
Authoritarian and Non....Authoritarian Personalities," Pusar, in the first 
part of his paper sought to discover "Wether or not authoritariaDs re-. 
port themselves to be significantly leas authoritarian than a gt'OUP of 
their peers consider .them to· be. 11 (35;3) He used the F Scale to deter-
mine the extremes among the authoritariaDs and non-authoritarians. Then: 
11In the second operation, a test for harmony or disharmony be-
tween self-report and inferred self, subjects rallked themselves 
and vrere rallked by their peers on seven non-authoritarian traits. 
This was accomplished by requesting all subjects to arrange 
an al~betical list of the experimental subjects (previously 
chosen) into a r8llk order with respect to each of the seven 
traits~ Since the experimental groups were themselves partic-
ipating in the ranking, relative self-estimates of authoritar-
ianism were thus additionally obtained." [Taken from the Abstract] 
The results of this part of the author's study were as follows : 
'~ .. · ~.In: ge~er.al:;·., tllen;dt~;can:·.oe said that mlthori~ians1 
in contra~istinction to non-authoritariaDs, have a self-
report which is unrealistically incompatible with their in-
ferred self. It is further to be noted that authoritarians 
not only consider themselves more non-authoritarian than 
they actuall.y are, but~ _m fact fancy themse1yes more 
non-authoritarian :!:J!!m mm-authoritarians consider them-
selves .:!;2 be." [From the Abstract. Italics supplied.] 
Since the SRAAS is a self-report instrument, it might be supposed, 
assuming certain similarities between the SRAAS and Pusar1s findings, 
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that those 'Who rate themselves low on the scale may actually be more auth-
oritarian than those who rate themselves higher. This matter is discussed 
below.' in ·Chapter .v. 
A classic in the field of studies in authoritarianism is that of 
Adorno et al. (1) sponsored by the American Jeuish COlJIIllittee.: An 
• 
• 
ambitious work based upon psychoanalytic theory, the final work pro-
duced a DUIIIber of attitude-illOOsur:I.Dg scales includ:!.Dg the famous "F" 
Scale, a high score on which reported:cy" indicates the presence of author-
itarianism. The foUDdation of the scale consists pr:llnarily of the 
follow:!.Dg syndrome specified by the authors (1;228) : 1 
a. Comrentionalism. Rigid adherence to comrentional, 
middle-class values. 
b. Authoritarian §Ubnission. Submissive, uncritical 
attitude toward idealized moral authorities of 
the ingroup. 
c. Authoritarian aggression• Tendency to be on the 
lookout for, and to condsmn, reject, and punish 
people who violate comrentional values. 
d. Anti-intraception. Opposition to the subjective, 
the immaginative, the tender-minded. 
e. Superstition and stereotypy. The belief in mystical 
determinants of the individual's fate; the dispo-
sition to think in rigid categories. 
f. ~and 11toughness. 11 Preoccupation with the dom-
:inance-subnisidon, strong-'weak, leader-follower 
dimension; identification withpower figures; · 
over-emphasis upon the comrentionalized attri-
butes of the ego; exaggerated assertion of 
strength and toughness. 
g. Destructiyeness .!!!IS cynici!!!ll• Generalized hos-
tility, vilification of the human. . 
h. Pro:!ectivitv. The disposition to beJ.ieve that wild 
and dangerous th:!.Dgs go on in the. world; the pro-
jection outwards of unconscious emotional :llnpulses. 
i. §!!:!!;. E:mggerated concern with sexual. 11go:!.Dgs-on.n2 
~e reader is advised of another "classic" in this area, a study of 
adult-child reJ.ationships in three atmospheres: authoritarian, demo-
cratic, and laissez-faire or aloof. Sea: Lewin, K. 1 R. Lippit, and 
R.R. White, Patterns of Aggressive Behavior in Exoeriments11y Crea.ted 
11Socia1 CJjm.ates," J. Soc. Psychology, 1943, 18:401-411. Also: Lewin, K., 
Dynamic Theorv of PerSonalitv, McGraw-Hill Book Co., New York, 1935. 
~e reader will find some of these factors reproduced among the itsms 
of the SRAAS • 
• 
• 
No commentary here can do justice to the Ador:no atuay. It can be 
appreciated thoroughly ozicy by ,., wading painstakingly through ita nearl:y 
1000 page!J. The work, however, should be studied :in conjunction with a . 
subsequent text (9) 'Which offers some evidence against taking the :impres-
sive volume at ita face value. One author (9;43) believes the authors of 
the Authoritarian Personality have over-extended themselves: 
"The authors are not however content with this con-
clusion. Their :interest is to estimate the probability 
of Fascism :in the United States. By their a.na:cysis of 
personality structures, they eeek to predict Which types 
of persons will accept Fascist propaganda and become 
Fascists. They assume except for a felf passages where the 
Marxist heritage reasserts itself that political behavior 
is a function of deeper personality characteristics. Social 
structure ozicy plays the role of setting off the chain of 
personality-impelled actions. Once these are started, po-
litical activity and the political eyatem take their form 
directly from the content of the impulses and beliefs of 
those participating in them. The entire disaussion is very 
remote from .the actual working of inl!titutions--the :inter-
vielfers did not seek to obtain information about how the . 
subjects actually behaved :in their workshops or offices, 
in their churches and voluntary associations, in their 
trade union meetings, etc, The authors tell us nothing 
of the actual roles of their subjects and for this reason, 
they encounter no obstacles to the.ir vielf that political 
conduct follows from personality traits." 
As in all criticism, a balance is needed. The author just quoted, for 
example, after a care:ful reviw of the stuay, offers some opinion of 
his own: 
"The tasks of a liberal democratic society are man;r 
and .man;r different· kinds of personality structures are com-
patible with and necessary for its well being. Even auth-
oritarian personalities are especially use:ful in some roles 
in democratic societies and in man;y other roles if.nere th61 
are not indispensable, they are at least harmless." (9;49} 
It is both a matter of opinion and s~tics :in deciphering the meaning 
of 11harmless. 11 
15 
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Of lllllch significance are the criticisms discussed by H:vman and 
Sheateley (9;119f). They believe that 11the authors' theory has not 
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been proved by the data they cite, 11 and that in the effort to "combine the 
statistical and clinical approaches, neither was employed to f'ulleat ad.;. 
vantage, 11 An outline of the specific cri ticisme follows here 1 not only 
because they are of assistance in the interpretation of the Adorno stoily, 
but because they provide a frame of reference by which a:ay research in 
human personality should be checked. 
1, Sweeping generalizations are 11 incautioual:y11 drawn from 11admit-
edl:y11 'lll!I'epresentative sampling. 
2. Certain procedures are "often inadmissible, II the methods of. 
handling quantitative data favor the assumptions. 
3. 11A positive correlation between authoritarianism and political 
conservatism is claimed, although the contents of the two scales which 
produce the correlation are clearl:y overlapping and therefore inflate 
the velue, 
4. A s1mUar correlation between anti-semitism and authoritarianism 
is maintained, 11although in the process of building the authoritarianism 
scale, several items 'lh.ich failed to correlate with anti-semitism were 
omitted.... Again the magnitude of the correlation is thereby exagger-
a ted." 
; • Criterion contamination entered the procedure. 11 ••• ,Since the 
interviewers were in f'ull possession of the respondents 1 questionnaire 
answers and were deliberately urged to uee these responses as leads in 
the interview situation, the criterion for validation was not independ-
• 
• 
ently derived. II 
6. In data a.na.:lysis, no control was used over the "variable of 
formal education." 
7. Correlations between ethnocentrism and personality traits are 
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not thoroughly explained. "Statistical tables are presented, the rela-
tionships are noted, and they are then 1 explained I in terms of the authors 1 
theory. But there is no safeguard on the interpretations, as they bec0111El 
mere statements of opinion. II 
8. "·· •• All subjects were selected !rom extreme groups 'Which bad 
highly generalized sentiments of prejudice, and that retrospective re-
ports of childhood incidents are :frequently assumed t6 represent valid and 
complete information regarding the respondents• early years." 
9. "Much of the qualitative analysis of repondents' ideology is 
almost completely unrestrained by any attachment to scientific method. n 
In SUIIIJIIB,tion of the l:IJnitations of the Adorno study the authors 
rsmark: 
11As we said in our introductory rsmarks, one does not 
expect any research project--and espec:i8.J.l;r one of this 
scope and originality-to be beyond criticism. Mistakes and 
l:IJnitations of one kind or another are inevitable. ·But in 
this case, the mistakes and l:IJnitations-no one of them per-
haps crucial--uniformJ:y operate .;!!!, favor of the authors 1 
assmnptions, and aumulatively they build up a confirmation 
of the theory 'Which, upon examination, proves to be spur-
ious. Even in their choice of. past research for reference 
purposes, they have largely ignored contrary findings or 
hypotheses. Their theory itself may yet be correct and 
provable, but the methodological weaknesses of the present 
study prevent its demonstration on the basis of these data. 
This is unfortunate not only because the insight which went 
into the formulation of the study deserved a better method-
ology, but also because the size and detail of the volume, 
the abundant statistical tables, . and the prestige and pub-
• 
• 
lS 
licity attached to the project will deter llllllzy readers from 
a care:f.'ul study and lead them to believe that all of' the 
arguments find :f.'ull support in the data," (9;121) 
Criticism of' the study is further typified by such factors as the· 
psychoanalytic theory wh:l,ch underlies the work. It bas been pointed 
out that such a basis gave results that possib:cy would not have been 
attained by other' theoretical approaches (9;196). However, although 
ma:cy of' the complaints leveled at the work may be teohnical.ly valid ana 
though the study could, because of' its own biases and prejudices, contain 
overtones of' anti-P:rotestantiem, few would probabl:y doubt that its mos-\; 
significant contribution lies in the "tremendous volume of research" 
(9;195) it has inspired. 
3. General Literature 
Differing f'.rom specific research, t):J.e general literature of author-
ity, though in a seeming majority of oases (authorships) built upon socio-
logical and psychological study and knowledge, is presented in a subjec-
tive or opinion or assumption form. Many of' the authors are psycholo-
gists or have had psychological training. Many .are educators. Search:l,ng 
out this literature is not as systematic as finding the studies reviewed 
in the previous section, Somet:!mes an author will include references to 
his trea'bnent(s) of' authoritarianism in an index. Sometimes, though 
rarel:y, it appears in a heading, title, or table of contents. In addition, 
the witer bas s:bnpl:y :fallen upon certain references by accident, there 
having been no external evidence of' such. Many texts were reviewed s:!.m-
pl:y because they were suspected of' treating the subject matter some'llhei-e, 
and here there were llllllzy disappointments • 
• 
• 
The purpose of this section on the generaJ. literature of authority 
is two-fold: (l) To give the reader examples of the various "Ways in 
which the.material appears in the general literature, and (2) to acquaint 
the reader with some of the concepts involved. It should be noted that 
some authors merely touch upon the subject, but may, in just a sentence 
or two, provide a clear-cut definition of authority or authoritarianism, 
Others treat it ·extensively. By surveying some of both the generaJ. lit-
erature and specific research it is possible to build up a generaJ. pat-
tern or concept of authoritarianism. Each author or researcher makes a 
contribution. Again, in the selections that follow, only a brief syn-
opsis is presented. 
The follow.l.ng passage demonstrates one author's (30) conception of 
the use of tradition. He presents a dichotomy as to what he considers ' 
to be a constructive and a non-constructive use of the phenomena. 
''The battle, therefore, is not between individual 
freedom and tradition as such. The issue, again, is hmr 
the tradition is used. If a person asks, 'What does the 
tradition (be it a tradition in ethics like the Ten Com-
mandments or the Sermon on the Mount or a tradition in 
art like impressionism) require of me?' he is turning 
tradition to authoritarian uses. Tradition will then not 
only quench his own vitality and creative insight, but it 
will also serve as .a convenient way for h:!m to avoid re-
sponsibility for his own choices. But if he asks, 1What 
does the tradition have to teach me about human life, in 
my partiaular t:!me and with my problems?' he is using the 
wealth of wisdom accrumulated through historical tradition 
for his own enrichment and guidance as a free person." (2)0;209) 
The important point to be observed in reflecting upon thiS passage 
(known as a unit in this study) at this partiaular juncture is that the 
whole thought presented involves the value judgment of the author. He 
has placed a positive value upon the use of tradition as an aid, a 
• 
• 
crutch in the struggle of life, The tradition should not be conceived of 
as a control over the person to be constructive, necessarily. He con-
siders such a conception and application as being inhibitive of growth. 
Sure:cy the reader can thil:lk of members of the community who would not 
agree with this point of view. A different value judgm.ent concerning 
tradition may take the position that tradition holds society together,, 
that it is a form of social.alld emotional security, Of course, those 
who argue one w.y or the other may have economic motives at stake, The 
enforcement of some traditions are known, for example, to provide the 
enforcers with the fat of the land, Others may stand to gain by the dis-
solution of certain traditions, 
Another unit or passage specifically establishes traits as the 
author sees the authoritarian personality, and it is from such richness 
of description that the pattern-conception is gradually built up. 
"The authoritarian personality relishes every chance 
to make others feel weak; for their sense of weakness is 
his best guarantee that they will not challenge his status 
and tdll be satisfied with such 1hand-outs' of security and 
prestige as he deigns to give them. He needs to keep the gap 
between himself and others a wide and uncrossable gap; for 
he intends those others to remain permanent:cy his inferiors. 
The rational, democratic person of authority w.nts others 
progressiveJ:y to develop their own powers. He will not, 
therefore, flaunt his own strength or status in s.rq wa;r 
that belittles them or that seems to suggest that might 
makes right. 11 (33 ;180) 
Sometimes the passage is brief: 
"The dpmip&tor tries to assert authority or superi-
ority in manipulating the group or certain members of the 
group. This domination may take the form of flattery, of 
asserting a superior status or right to attention, giving 
directions authoritative:cy, interrupting the contributions 
of others, etc." (37;77) . 
It is unfortunate in this instance the author did not omit the 11etc.n 
and continue his enumeration; 
In the following passage the author has not oricy" categorieal:cy de~ 
fined various concepts, but has specifically ~isted the first five as 
undesirab~e and the ~ast two as "satisfactory." Such specific ~isting' 
is rare. The passage is reproduced here in :f'u1.l in order that the 
reader, once again, may better visualize the ~iterary setting out of' 
which the items in the s~e have characteristiea~~y come. 
1
'The many intricate prob~ems of' teacher and pupil 
conduct imp~icit in the viewpoint out~ined in the preced-
ing paragraph converge about the critiea~ issue of' authority 
in the chssroam. Teaching invo~ves the use of' power over 
other human beings - it is, in an extraordinarily f'undamen-
~ wa:y, a form of' goyerpment, re~ating the be~ief's and 
acts of' those affected by it. From the perspective of the 
~earner 1 s interests, one may distinguish the following types 
of' contro~ in terms of' what they general:cy do to the person 
affected by them: 
11A. Unsatisfactory persona~ity inf'luences: 
~. The authority of dominance (physi~ or temperamen-
t~) • Contro~ here is exerted by taking advantage of' the 
sul:missiveness or docility of the other 'Who refuses to con-
test the ch:!m. 
2. The authority of power, ste:tus or position. 11As 
teacher, I am boss in this chss. You must do as I say. 11 
3. The authority of' affection or respect. "You sh~ 
do this because it p~eases me. If I deserve your ~iking, 
I can ch:lm your obedience." 
4. The authority of'~. 11If you don't want to i'~unk: 
out, you had better do this. 11 
5. The authority of' expertness or superior wisdom. 
"You know ~ass about this than I do; you ~~ benefit by 
following my advice. n 
The critica~ reader may wonder 'Why this fifth type is 
~isted as an undesirahle form of authority. The prohlem is 
not made easier by the disconcerting fact that experts dif-
fer concerning the way in "Which expert opinions sh~d be 
received by nonexperts I Recognizing and identifying experts 
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in~ areas is a far from easy task. In spite of the tend-
ency of some educational psychologists to encourage complete 
submission to expert judgment and guidance, the long-run. 
effects upon personalit,r are probably debilitating. 
Intellectual subserviency can hardly be a true good 
howe'TS1' comforting such behavior may be to the 1despot. 1 
B. Satisfactory personality influences: 
1. The authority of the situation. This is perhaps 
most easily revealed in the behavior of an. automobile 
driver :who swerves out of the path of an obstacle, His 
authority for so doing lies in the :llmnediate perceptual con-
figuration. This is a direct kind of authority derived 
from the contours of the field itself, It blends into 
2. The authority of probable consequences, Here a 
student is given freedom to choose and make his own de-
cisions in the light of presumptive alternative values. 
Mature guidance and counseling encourage making available 
all the possible information necessary. to an intelligent 
1act of will,' but properly insist that acceptance or re-
jection be the task of the student alone. This is cause-
and-effect authority; sensitivity to natural consequences 
is the ruling factor." ( 20 ;ll) 
. ·:The remaining passages (below) are examples of discussions of 
authority, but the precise definitions or concept which each author ties 
to the word (symbol) is le13s clear, vague, and abstract, It was such 
unit~'! as these that provoked the decision to use judges in the first 
place (see Chapter III). Some unite were considered too vague by the 
majority of judges, and therefore they yd.elded no items for the scale. • 
Several of these units, which were included among the total uni w sub- , 
mi tted to the .judges, now follow. 
"In eo far as stated purpose constitutes a commitment, 
we are committed to the shaping of a free society: one 
based on the dignity of man; the unalienable rights of 
man; and the creative, responsible participation of 
man. But 'What if people, by and large, wrestling with 
their own problems of security and significance, have 
built emotional economies out of line with this purpose? 
What if a dangerously large'number of men and women would 
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rather not be :free, except in the most restricted sense of 
that -word? What if mental.:cy e.nd emotionally, they would 
rather be dependent than independent? What if the ambiv-
alent relationship to authority that has been bred in them 
b.Y their awn personal experience makes them fluctuate be-
tween submission and dO'liUllation, obedience e.nd rebellion, 
but gives them Uttle taste for equaUty? What if their 
competitive concentration renders them emotionally unfit 
for cooperative ventures, makes it hard for them to think 
reallsticaJ.zy about the common wel.t'are? What if the de-
vices b.Y 'Which they try to insure their awn status are 
such as to prevent their wanting other people to have equal 
rights e.nd opportunities?" (33;107f) 
"As in the home, the atmosphere that surrounds the child 
at school is exceedingly important. If segregation of the 
sexes or races prevails, if authoritarianism and hierarchy 
dO'liUllate the system, the child cannot help but learn that 
power and status are the dominant factors in human rela-
tionships. If, on the other he.nd, the school system is 
democratic, if the teacher e.nd child are each respected 
units, the lesson of respect for the person will easily 
register. As in society at large the structure of the ped-
agogical system will blanket and may negate, the specific 
intercultarallessons taught." (37;252) 
"At t:!mes radicals speak as though a human society 
were possible without diversification of employment e.nd 
vithout concentration of responsibility and authority in 
a relatively fev people; that is, without a structure • 
. When they do, they are apt to be challenged sharply b.Y 
conservatives. They are reminded that a society as 
structareless as a tow meeting probably has nEJVer ex-
isted for aey length of t:!me, e.nd the probability that 
an :!lldustriallzed society could run without a hierarchy 
of authority seems small indeed. But the conservatives 
may then proceed to a totaJ.:cy u:nwarranted assumption: 
nama~, that the present methods of determining who 
shall serve in the various positions of a complex social 
order are the only methods 'Which could possibly exist. 
Since obvious~ some Dmst rule, 'Why all this talJc about 
'privileged group' and 'ruling class, 1 the conservatives 
may demand." (12;4) 
4· Resume 
In this chapter an attempt has been made to provide the reader with 
a glance into some of the research based on the concept of authoritarian-
. ' 
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ism and some of the general literature on the subject that is publish~ 
today. No attempt has been made to review all the references that hav~ 
influenced this study, Such works not reviewed here have provided val: 
uable background in the broadening of understanding of the nature and 
dynamics of constructive and destructive authority. Ty}:lical of such 
references is Flilgel 1s text (17) which is devoted throughout its pages 
to the nature of authority in the family and how this authority can 
work to the advantage and disadvantage of persons growing from youth 
to adulthood. Further insight into the phenomenon can be obtained by 
a careful reading of the role of authority dynamics in psychosomatic 
medicine in Alexander' s text ( 2) •1 
lTwo additional texts provide assistance in understanding the nature 
and :t'Unctioning of authority. Loosely described, they are: (1) ! 
Conception 2! Authority, Kenneth D. Benne, Teachers College, Colum-
bia University Press, New York( 1943, a somewhat philosophical 
treatment of authority, and (2) Authority !!!'!. the Individual, Harvard 
Tercentenary Conference, Harvard University Press, cambridge, 1937, 
dealing with certain economic and political manifestations of the 
phenomenon. 
• 
• 
CHAPTER III 
CONSTRUCTION OF THE SCALE 
l. Introduction 
Background .!QI. construction.- In order that the background of the 
SRAAS be clearly Ullderatood, a brief review of scale construction tech-
niques wil.l be presented. Moat of the scales are concerned with the 
measurement of attitude, It must be clearly Ullderatood, however, that. 
the SRAAS is not an attitude scale. The involvement of attitudes on the 
part of the scale user is, of course, inevitable. But the SRAAS is per-
haps more properly termed a self-rating, personal surye:y instrument. 
In this respect it differs substantially from the scales to be reviewed 
here. At the same t:lme, a considerable number of factors that went into 
the construction of some of the scales applied to the SRAAS in varying 
degrees. Or, if they did not directly apply, they acted as guides to 
be kept in mind during the planning and construction reported on in this 
study. 
The Maslow inyent.or:r.- Maslow, in 1940, reported (29) construction 
and administration of a social personality inventory, the purpose of 
which was 11t.o discover the syndromes for high and low dominance-feeling 
in the total personality." (29;256) The interview method was used, and 
since proper rapport was necessary, no interview was contimled or even 
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begun if it were not properly established, All the subjects were Prot-'-
estants. "Upon completion of the interviews with a subject, the exper.:. 
:ilnenter rated her on various attributes." (29;256-251!) The first inter-
view data yielded about 100 items or questions, and they were given pre-
liminary validation in this manner: 
"Several forma of each ques:tion were written out and 
these were then answered and discussed with some women wo 
had been subjects in the research ••• , Their answers, com-
ments, and suggestions were collated, and .... these ques-
tions were thrown into final form for experimentation with 
other groups of previous subjects, At the conclusion of' 
this process, 59 questions were left. These were mimeo-
graphed as a first fonn of the inventory and preliminary · 
nonns were obtained from 200 Barnard College students. 
The 59 questions were now subjected to a statistical item 
analysis of the ordinary type, viz., the inventories were 
scored on a simple, arbitrary basis and each question was 
correlated with the total test score. 
"The most significant questions (50 in mDnber) were 
selected out from the original group (59 in mDnber) and 
new questions were added to the mDnber of 200, These were 
then answered by 1,200 college women from eleven univer-
sities all over the country. The added questions were now 
subjected to item analysis using the scores for the original 
50 questions as a criterion. From these 200 questions were 
then selected the 52 most significant to comprise the pres-
ent inventory." ( 29; 260, 261) 
The items were weighted, and the following are examples of the items 
(with.scoring weights): 
1, Do you think girls are catty and petty? 3 most are, 2 many 
are, -1 some are, -2 a few are, -6 rare exceptions are. 
2. Do you feel that you have a "stronger personality" than your 
girl associates? 7 than almost all, · 7 than most, 4 than many, -5 
than some, -9 than a few or none. 
The author lists some cautions in the use of the test (29;264): 
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(l) Because the test makes bad mistakes in about one out of twenty 
cases, it should not be used with individuals blindly without interviewing. 
(2) Scores should onzy be divulged if there is t:llne to interpret -hbem. 
(.3) Scores· can be slanted ey the test user if there is a reason (job, 
etc,) for doing so. 
(4) The test is valid only if used with a group similar to the group 
used for validation. 
(5) The test cannot be USed as a substitute for studying the per-, 
sonality of a person directly, 
( 6) . In score interpretation good rapport between the exper:llnenter , and 
the subject is a factor. 
#5 above app;I.iea to the SRAAS in that the latter is an inventory or 
survey of only one phase of personality, the authoritarian. And, of 
course, this should be kept in mind ey the scale user. Item #4 above, · 
likewise, will apply to the SRAAS in those cases 'Where the test user 
intends to compare his score with a norm group. 
In his itemization of uses for the test, Maslow (29;265) points out: 
(l) that it could be used for research in personality problema, (2) clin-
, 
ical uses - marriage counseling (there was a high correlation of score : 
with sexual attitudes and behavior), (.3) it could be used ey deans of 
women, (4) for psychological and. vocational guidance, and finally (5): i 
1~or students who desire better understanding of 
themaelves, dCl!DinantJe-feeling scores are useful. When these 
scores are given to the student, full norms should· also be 
• 
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presented £or comparison~ and furthermore, the nature of 
dominance-feeling should be explained. Thus, he should 
gain an insight into his own personality.'' (29;266) 
It is perbSps in this last category - self-analysis and understanding '"' 
that the present study places the most emphasis . since the SRAAS is de ... 
signed pr:!marily to impl:lment boatter understanding of the self. 
The Adorno ~.- The scales used in the California study (l) 
were characterized by several clearly defined policies and rules. The 
researchers used the Likert system of scaling bei:ause it was "easier to 
app:cy and requires fewer items than the Thurstone method, but yields 
equally hi~ reliabilities and generally comparable results." (1;58) 
The A-s scale (anti-semitic) used only negative items, for example: 
l. Jews seem to prefer the most luxurious, extravagant, and sensjlal 
2. A major fault of the Jews is their conceit, overbearing pride, 
and their idea that they are a chosen race. (1;59, 63) 
The following is a condensed listing of the outline the researchers 
used. in constructing items: (l;CO) 
l. To be practical, the scale should not have more than 50 items. 
2. Each item should be rich in content, 
3. There should be a m.injmom of duplication in wording or "essen-
tial content of items." 
4• Items should be clear and not ambiguous in meaning. 
5. Double-barreled items - those which have two parts, one of 
which the subject might agree with and the other of which he might not 
agree - should be avoided, 
• 
• 
"Most of the items of the A-s scale have been formulated as pseudodemo.f. 
craticall:y as possible." (1;61.) This aspect of item construction was 
explained thus : 
11This consideration was, in fact, one of the main 
reasons for the use of negative items only. The follow-
ing rules .have been followed in general: Each item should be 
made appealing and 'easy to fall for' by avoiding or · 
soft-pedaling or morally justifying ideas of violence and 
obvious antidemocracy. Much use is made of qualifying 
phrases such as 10ne trouble with JewiSh ••• 1 ; 'There are a 
few exceptions, but ••• ';. 1 It would be to the best interests 
of all if. , • , ' in order to avoid a categorical, aggressive 
condEIIlliiB.tion. Items are worded so that the person can add 
at ·the end: 'but I am not anti-semitic.' Seeming tenta-
tiveness is introduced by qualifications such as 1 it 
seems that,• 1probabJ:y, 1 1in most cases.' FinalJ:y, an 
attempt is made to give each statement a familiar ring, 
to formulate it as it has been heard maqy times in every-
day discussions. 11 (1;61., 62) . 
In the "E11 scale (ethnocentrism), the same procedure was followed , 
as in the A...S scale, and the same rules applied to the 1'PEC" scale 
(politico-economic conservatism) with the exception that the negative 
:feature (that is, hostile to the group in the scale) was dropped, and 
both negative and positive items were used. (1;104, 153) 
The construction of the 11F11 scale is almost a study in itself. Ini-
cluded below are references Showing how the basic items were derived and 
the three general rules that were followed. 
"The 38 items of the original F scale are shown in 
Table 1 (VII), lilllllbered in the order of their appearance •••• 
If the reeder considers that most of what bas gone before 
in this volume was either known or thought about before 
construction of the F scale began, it will be apparent 
that in devising the scale we did not proceed in a strictJ:y 
empirical fashion. We did not consider starting with 
hundreds of items chosen more or less at random and then 
seeing by trial and error which ones might be associated 
with A-s and E. For every item there was a hypotheses, 
• 
• 
stating what might be the nature of its connection with 
prejudice. 
"The major source of these hypotheses was the re-
search already performed in the present study. Available 
for the purpose was the following material: results, such 
as those given in preceding chapters, from the A-8, E, and 
PEC scales; .ilumerous correlates of E derived i'rom question-
naire studies, 'that is, from responses to i'actual and short 
essay questiolis pertaining to such topics as religion, ·war, 
ideal society, and so i'orth; early results from projective 
questions; f:lnally1 and by far the most important, material 
from the intervie'W'S and the Thematic Apperception Tests. 
Another important source of items was research in fields 
. allied to the present one in 'Which the authors had pre,... 
viously had a part. • • • Finally, there was the general lit-
erature on anti-8emitism and i'ascism, embracing both empir-
ical and theoretical studies.'' (1;224, 225) 
Briefly, the following rules were followed: (1;2.4J., 242) 
"In the first place, the item should have a ma.x:lmUm 
of indirectness, in the sense that it should not come close 
to the suri'ace of overt prejudice and it sllould appear to 
be as:··far :t>emdved as possible from our actual interest.,.," 
This appears to be the heart of the effort to disguise the real purpos~ 
of the scale. This is in direct contrast to one of the purposes of the 
present study: the construction of a completely ("authority-awareness") 
undisguised instrument. 
Next: 
"A second rule in item formulation was that each item 
should achieve a proper balance between irrationality and 
objective truth. If' a statement was ·so 'wild' that very 
few people would agree With it, or if it contained so 
large an element of' truth that almost everyone would agree 
with it, then obviously it could not distinguish between 
prejudiced and unprejudiced subjects, and hence was of no 
value, Each item had to have some degree of rational ap-
peal, but it hed to be formulated in such a way that the 
rational aspect was not the major factor making for agree-
ment or disagreement," 
The authors contillue by pointing out the subtleness of the balance re- · 
30 
• 
• 
quired :in this phase of item construction. 
Thirdly: 
11F:inally", it was required of each item that it con-
tribute to the structural unity of the scale as a wole. 
It had to do its part :in covering the diverse personality 
trends that entered into the broad pattern wioh the scale 
purported to measure. While it was granted that different 
individuals might give the same response to a given item 
for different reasons-and this apart f'rom the matter of 
objective truth-it was necessary that the item carry 
sufficient me~ess so that any response to it could, 
when responses on all items were known, be :interpreted :in 
the light of our over-all theory." 
Likert and attitude measurement.- Sources for items :in the study, 
reported by L:!kert are as follows: (27;12) 
1. Questionnaires alreaily extant were surveyed. "Wherever it was 
possible to use questionnaire material which had previously been exten-
sively tried ou.t, and where, :in a sense, 1norms 1 '.rare available, we pre-
f'erred to use the questions exactly as they stood." 
"In a few oases, it wa.s necessary to abbreviate and 
simplify the questions :in order to make sure that only one 
issue was :involved and that ambiguity was avoided. In 
those :instances :in which we made up our own questions 1 we 
sau.ght to emphasize simplicity, clarity, anil.'brevity. 11 
2. A survey vas made of newspapers and magaz:ines expressing dog-
matic opinions. 
3. Questions were also obtained f'rom books, addresses, and pam-
phlets. 
4. And 11a number were made up by the experimenter~;~," 
The difference between the attitude ~;~cale and the. scale :in the pre~;~­
ent ~;~tudy is ~;~imply stated by L:!kert (27;12): "Without exception, the 
que~;~tions were presented :in such a fol'll\ as to permit a 1 judgment of 
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"One further generalization may be offered regarding 
the plan underlying the choices oi' questions. Since value 
judgments are required, it was conceived that every issue 
might be presented in such a way as to allow the subject 
to take aides as between two clearly opposed alternatives. 
Furthermore each issue was so drawn that two conflicting 
groups oi' persons were either named or implied, and the 
subject allowed to ai'i'il:!.ate himself' with one or with the 
other group." (27;13) 
Other points emphasized by the author .. - "Which must be understood to 
be referring to attitude measurement, but which also provide clues and 
SUggestions i'or the present study - are: (27;45, 46) 
1. Each proposition should be stated in clear, concise, and 
atraight-i'orward statements, using the simplest vocabulary with no double 
negatives or confused, involved wording, avoiding every kind of' ambigu-: 
ity. Double-barreled statements should always .be broken in two. 
2. "It is usuall;r .desirable to prepare and select more 
statements than are likely to be i'ills.lly used, because 
after trying the statements upon a group, some may be found 
to be quite unsatisfactory i'or the intended purpose. For 
this reason after selecting a good number of' statements 
they should be given to the group or a part of' the group 
whose attitudes we wish to measure~ The sample used should 
be sufficiently large i'or statistical purposes • 11 
3, 1'Ror purposes oi' tabulation and scoring, a numerical 
value must be assigned to each of' the possible alternatives. 
Ii' five alternatives have been used, it is necessary to as-
sign values of' from one to five with the three assigned to the 
undecided position of' each statement., •• 11 
Thurstone m:l9. scale construction.- Thurstone and Chave (4J.) derived 
their items by (1) asking several groups and :many individuals to "write 
out their opinions about the church,,.,,n and (2) the "current literature 
-was searched for suitable brief statements that might serve the purposes 
of the scale." (4J.;22) 130 opinions or statements were gathered in thi~ 
manner. The statements represented the whole range from' very favorable • 
through neutral to the very hostile. Five criteria served to guide the' 
authors: (41;22) 
1. The statements should be brief so as not to fatigue the judges. 
2. They should be phrased so that they can definitely be indorsed: 
or rejected, 
3. Each statement should be so constructed that an acceptance or 
rejection of it tells something about the attitude of the testae. That : 
is, the ~uestion should not lend itself to interpretation as a fact to 
which there is a specific answer. 
' 
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4• Avoid double-barreled statements except as examples of neutrality 
when better neutrals are not available. 
5. At least a 11fair 11 majority of statements that really belong on 
the attitude var:l,able l!lllst be included, 
The judges sorted the 130 statements into ll piles 11to represent 
' 
an evenly graduated series of attitudes •••• " 
"ll should J2l! noted that in sorting ~ statements 
:!i!!!!. suMect did not express his m opinions about the 
church. He was not asked to state what he believed about 
aey religious issue. He was asked merely to sort the 
statements into the eleven piles .... 11 (41;30) 
As there were a large number of judges, and much of the sorting was ', 
• 
• 
not viewed by the authors, some system bad to be developed by which 
those sortings done by persons who were either careless or who mis-
understood the directions could be eliminated. 
"As a criterion for eliminating individual subjects 
we adoped the rule that a:ny subject who placed 30 or more 
of the 130 statements in one of the eleven piles was ex-
cluded, This objective criterion eliminated a number of 
·subjects who were lmown to do the sorting of the statements 
carelessly and still others who showed in conversation that 
they bad evidently failed to understand the instructions. 
We do not believe that this is in a:ny sense an infallible 
criterion 'but it has undoubtedly served to eliminate ma:ny 
of the subjects whose sortings were careless or who mis-
understood the instructions. In the entire group of 341 
subjects who participated in the original sorting of the 
130 statements 41 were eJ1minated from our final tabulations 
by this criterion." (41;3.5) 
34 
Other references.-- There appears to be an increasing number of ref-
erences dealing with measurement, Two examples of such references which 
contain sections dealing with rating and attitude measurement are Ben-
nett (6) and Greene at al, (19). The former, ldth emphasis on group 
work, discusses the variables in rating systems such as attitudes, opin-
ions, and vaJ.ue judgments and the complex factors involved (6;272, 280). 
The latter text discusses a number of personality instruments in Chapter 
Eleven. Use of the graphic scale such as that included on the computa-
tional page of the SRAAS is also reviewed, (19;283) Both volumes sug-
gest the unreliability of rating systems, (19;283) (6;273) It should be 
noted, as in the case of Greene (Chapter Eleven), that in the discussion 
of instruments for rating of others - such as pupil ratings by teachers -
many of the facts could easily apply to construction of' self-rating 
devices • 
• 
• 
2. ConstrUction of the Scale 
Term definition.- The preceding section has provided some back-
·· groulld for the construction of the present scale. Several terms, how-
ever 1 :frequent:cy- used in this paper should be clarified, 
The word ~ refers to a paragraph or a series of paragraphs taken 
together which contain various definitions of an author's conception of 
' , . ' ' 
authoritar:ianism. One· such unit bas already been presented on page 14 of 
this paper which the reader wiJ.1. recall as the authoritarian syndrome es-
tablished by the Adorno study. Other units were presented on pages 19, 
20, 21, 221 and 23. The unite were delrived when the W~riter discovered 
what he considered to be possible items by simply including some of the 
surroullding context. 
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~ refers to the specific traits or .characteristics proposed by the 
various authors as manifestations of authoritarianism. These specific 
' items became the individually numbered sentences or 11 items 11 of the scale, 
Symbols means any of the omnibus terms, 11authority, 11 "authoritarian, 11 
or "authoritarianism." 
Judges or a;tractors took the units and removed from themtth6'.'17.CLT!Lc;>us 
items as presented by the authors of the literature. 
Objectiye.- The reader should bear in lllind that the purpose in th~ 
construction of the scale was to create a listing of completely undis-
guised traits and characteristics. The objective is a conscious awareness 
of these traits, 
J.ln!!L griteria.- The criteria for the sel.ection of the units were 
two, though in essence they :fuse into one general criterion • 
The f:il:'st was that only that literature be inspected knovm to con-
tain a treaiment of the subject of authority (these were few) or that • 
contained e:rry of the symbols. This was necessary in order that the items 
' 
selected be clearly connected with Slfch author 1s conception of authoritar-
ianism. Many synonyms 7 for example, 1 dominance, could have been used, 
but the tJ:-aits under such terms could not be ascertained with certainty 
as be:illg strictly manifestations of the symbols the SRAAS is built upon. 
' 
The second criterion was that only passages in the literature in 
which one of the symbols was used in d:ii-ect conjunction with traits wa's 
used. The second criterion, therefore, was basically a refinement of , 
the f:il:'st one, but a del:lmitation 'Which greatly heightened the difficulty 
of the search for suitable items. 
Unit selection.-- The selection of units requ:iJ:'ed some judgment on 
the part of the writer. In the preced:illg chapter (pp. 18-24) the na~e 
of the various units was specifically discussed. Some were i'hown to eon-
' tain clearly defined items. Others were vague, and it would take some 
thought before the specific meaning of a symbol could be made clear 
enough for the construction of an item. Some authors, for example (18~ 
and (33), l:lmited the:il:' discussion of the symbols to a particular chapter 
or se.ction of the book. Others, (25) (17), touched upon the subject 
throughout the work. In the latter type it was necessary to take samples 
which, upon prel:lminary inspection, appeared to contain the richest sup-
ply of possible items. The degree of sampling depended upon the exten':" 
siveness of the author's treaiment of the symbols. 
• 
•• 
~ extraction.- Judges or 11extrsctors11 were used in order that 
the projections of the writer would not distort the content of those 
units which were more vague alld less clear in their characteriZation of 
the symbols. Consequently, each unit was typed upon a separate page and 
several carbon copies of each page, 33 pages in all, were produced. Five 
11packages 11 of 33 pages each were thus made, one package being given to 
each judge. There were five judges including the writer. The other 
four judges were a high school teacher, a grammar school teacher, a 
university professor, and a Protestant clergyman. These were chosen, 
not because. of their professions, .but rather, being knoun to the writer, 
they could be entrusted not to be careless or indifferent. T}lia partic-
ular matter was somewhat of a problem to Thurstone (41;32) bedause of 
the large number of judges involved, 
Specific instructions, reproduced in full in Appendix A, advised the 
judges that they were to list on the card attached to each page of the 
11package 11 the traits, manifestations, or characteristics they thought the 
author of the unit meant in his use of the symbols. They were instructed 
particularly that they were not to judge each author's conception of the 
symbols, but only to list the traits they believed each author meant as 
symbol manifestation. This was more difficult, of course, in those units 
of the 11vague11 classification. Since three out of the five judges had 
to agree on a trait before it was included in the scale item reservoir, 
some of' the vague units yielded no items. 
One judge, helf 'WilY through the extraction process, remarked that he 
was putting down on the cards only those traits he agreed were character-
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izations of the symbols, and had to start the series over again f'rom 
the beginning, an arduous taek. This particular incident pointed up 
the parallel in Thurstone 1s study (41;.30) in that his judges were not to 
express their own opinions about the church. 
Only one unit (28) was not submitted to the judges. It was loca-
ted too late to be included in the extraction process. The items from 
this unit chosen by the "Writer appear in the SRAAS as items 66, (:f{, 71, 
and 76. They were included for two reasons. First, the data contained 
a richness that, in the opinion of the writer, substantially enhanced · 
the scale, and, second~, the items were clear~ and categori~ stated. 
There seemed no reason why such a clear listing of traits would threaten 
' 
the integrity of the tabulation even though by-passing the judges. 
ResuJ.ts gt: extraction.- The work of the judges produced more thall 
100 items, all having been IDll.tus.ll;y' agreed upon by at least three of the 
five judges. This effort therefore produced the refined reservoir of 
traits and characteristics or ms.nitestations out of which the items for 
the scale were drawn. 
Item criteria.- A general guide for the construction of items were 
the studies reviewed in the first section of this chapter. The follow,... 
ing criteria were the main guideposts in the construction of the actual 
scale: 
1. The statements should be as brief as possible. 
2. Double-barreled statements should either not be used or be 
broken into two parts • 
.3. Each statement should be a13 clear and .concise as possible • 
• 
• 
4• The simplest vocabulary should be used, and if there is a 
technical term that must be :Included, it should be explained. 
5. Ambigo.ous, confused, or involved statements or those with 
double negatives should be avoided. 
6. Each statement should be in the first person and so worded thB.t 
the wrd-category checked off' by the scale user will actually amount to 
the insertion of' an adv_erb to modify the main verb of' the item. 
7. The original wrds and phraseology of' the authors should be. 
f'ollwed as closely. as possible in order that the original meaning, in-
tent and spfrit should not be lost. 
The criteria as listed provide a general guide, but they could no'l; 
always be followed precisely. The major reason for this was that the 
scale items were taken out of' context of' each unit, and every e:f.'f'ort 
was made to retain the essence of' the author's original statement. How-
ever, :In many instances the omnibus words used by a given author could; 
not be changed without seriously damaging the original spirit or essence 
of' the statement. For example, scale item number 45 reads: 11I am cap-
able of' :ln:f.'licting suffering." The scale user may wonder if 11suffering11 
means swatting flies, teasing, ridicule, corporal punishment, outright • 
tortllre, or some other. 
Another example is scale item number 43: 11I am unable to fuse hate, 
love, f'ear, envy into any one wrkable emotion, II and, again, number 51: 
"I a.lil unjust." The degree to which such considerations affect the value 
of' the scale can only be determined by the reader, for it appears im-
possible to tamper with the original word choices without distorting 
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original meanings. 
In S'llllllllarY, .the criteria provided a guide onl;y, :for some o:f the 
points contradicted themselves in actual practice. That is, i:f the 
origillal essence of an item is to be maintained - and this -was the 
most important criterion of all - it is not possible to shorten it or 
to simplify the vocabulary. The :fillal item construction -was there:fore . 
an arbitrary process but using the criteria as guides. 
Number gt:. items.-- The lllllllber of' items in the scale was also an 
essentially arbitrary matter. The item reservoir contained over 100 
items, but 76 were :finally selected. This lllllllber was decided upon in 
order that the scale 'WOUld not take too long in administration yet still 
contain a suf:ficient lllllllber of items for statistical reliabili~. Since 
one o:f the objectives o:f the SRAAS is to provide the user with a sys-
tematic presentation of mani:festations of authoritarianism, and farther, 
that it is a self-rating inventory, future revisions will probably con-
tain more items than the present 76. 
~seale~-- In order that the reader may inspect the :first· 
fonn o:f the scale in the m:bneographed :fashion in 'Which it \ISS :first 
administered, a copy of the instrument is included belOII' •. 
.• 
• 
SELF-RATING AUTHORITY-AWARENESS SCALE 
Introduction 
The Self-Rating Authority-A~rareness Scale is an instrument to be used 
by guidance and counseling students-in-training and personnel for self-
diagnosis concerning one aspect of personality. It is based on the assump-
tion that competent guidance and counseling personnel want to develop as 
much self-understanding as possible. Since such persons often have consider-
able influence and power of direction over others, it is assumed an under-
standing of one' s o~m tendencies t01-1ard authoritarianism will help tovrard 
greater awareness of the nature of the counselor-client relationship. 
The purpose of this instrument is to help you detect the presence - and 
determine the degree or intensity - of authoritarian tendencies within your-
self, The items have been gathered from a wide range of sources, and the ' 
author hopes you will find it interesting and beneficial. It will be most 
helpful if, after using the scale, you would fill in a brief questionnaire 
giving your views on the subject of the scale and your evaluation of the 
scale itself. 
At present, you can only compute a raw score. Your cooperation in 
using the scale nov/ is helping in the establishment of norms and the general 
standardization process. 
It is, of course, a simple matter to fake responses. It is not always 
popular in a democratic society to be kn01m as a domineering or authori-
tarian person, and therefore you may tend to be conservative in your res- · 
ponses. As you will see, the scale is completely undisguised. Ho;rever, 
the scale is designed as a tool for self-diagnosis, a process both personal 
and anonymous. The results are for you and you alone. You are completely 
anonymous in this administration of the scale, and are asked to submit the 
completed papers only to help in the establishment of standardization. 
Later, you will be able to compute a percentile rank in one or more norm 
groups. It is assumed, of course, that guidance and counseling personnel 
are not so insecure as to find it necessary to slant responses in an 
anonymous, self-diagnostic device. 
The author and others interested uish to express their thanks for your 
cooperation in responding to the scale and the questionnaire. Each persori 
using the instrument plays a vital part in the establishment of its val-
idity, reliability, and general usefulness • 
.' 
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SELF-RATING AUTHORITY-AWARENESS SCALE 
Rate yourself by placing an X to the right of each trait according to the frequency 
you think the attitude or behavior exists 1•Tithin yourself, If you think a tra:i,t is 
~ characteristic of you, place a mark in the first column; if it is characte:::>-
istic of you, but only rf!relv, mark column #2; if .§l .. Ql!tQtim.2!!, mark column #3; 'if 
freguentlv, check colunm '1/4. If the trait is a permanent fixture in your personal-
ity, place a mark in the ahJavs column, #5. ' 
' 
l, I think the father should be head of the house. 1_ 2 __ 3_ 4 __ .5 __ 
2, I do not permit my subordinates to initiate schemes 
of their o1m. 1___,.. 2 __ 3 __ 4 __ 5 __ 
3. I demand docility in other people, 
4. I give meaning to my authority by means of 
corporal punishment. 
5. I think I knov1 best, 
6. I v1ant others to behave the 1<1ay I do, 
7, I deny the. value of other peoples' experience, 
desires, and criticisms. 
8. I make decisions on my 01m v1ithout referring to 
other people who may be concerned, 
9. I am jealous of other peoples' ideas. 
10, I use the techniques of threat and blame to 
get my v1ay, 
' 
' 1__,... 2_ 3_ 4_ ,5 __ 
1_ 2 __ 3_ 4_ ·5_ 
1_ 2_ 3 __ 4_._ '5-. -
1_ 2_ 3---'- 4 __ 5 __ 
1_ 2_ 3 __ 4_ ,5 __ 
i 
1_ 2 __ 3 __ 4_ !5 __ 
! 
1 __ . 2 __ 3 __ 4 __ !5 __ 
1_ 2_ 3_ 4 __ !5_ 
11. I give connnands and orders on 1·1hat should be done. l __ 2 __ 3 __ 4_ 5 __ 
12, I become very aggressive Hhen my 1·Iill is resisted, 1 __ 2 __ 3 __ 4 __ 5 __ 
13. I reject the suggestions of other people then use 
them later as my mm. 1 __ 2 __ 3__.. 4 __ 5 __ 
14. I consider a suggestion from a subordinate as 
personal criticism of myself. 1 __ 2 __ 3 __ 4 __ !5 __ 
15. I think everyone should ask: 11What does 
tradition require of me? 
16. I use tradition as a convenient means of avoiding 
1 __ 2 __ 3 __ 4 __ !5 __ 
responsibility for my o1m choices, 1 __ 2 __ 3 __ 4 __ :5 __ 
Sub tota:l"S 
fxl fx2 fx3 fx4 ' fx5 
• 
• 
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17. I am dogmatic. 
18. In a position of poHer, I regard nzy-self as the 
laH. 
19. I have a desire to exercise po1o1er over others. 
20. I admire people Hho have poHer. 
21. I am unshocked by cruelty. 
22. I have a readiness to hate. 
23. I think the ~1orld is a dangerous jungle, and you 
have to "eat11 others or they 1dll 11 eat" you, 
24. I take advantage of submissive and docile persona 
in order to get control of situations. 
25. I use superior kno~1ledge as a means of directing 
other people. 
26. I think people Hho like me should do as I ask. 
27. I get satisfaction out of controlling others. 
28. I am inconsistent. 
29. I am whimful. 
30. I use pouer to re1·1ard people. 
31. I use poHer to punish people. 
32. I find security in forcing nzy- Hill on others. 
33. I can brook no deviation from nzy- 1;ishes. 
34. I use personal relations for exploitive purposes. 
35. I think man's fate is nzy-stically determined .• 
36. I condemn people 1·1ho violate conventional values. 
37. I have a submissive, uncritical attitude toHard 
moral authorities I admire. 
3$. I adhere rigidly to nw home pattern (the Hay in 
which I Has brought up). 
Sub totals 
l_ 2 __ 3_ 4 __ 5 __ 
l_ 2 __ 3_ 4 __ 5 __ 
' 
1_2_3_4_5_ 
l_ 2_ 3_ 4 __ 5 __ 
1_ 2 __ 3_ 4 __ 5 __ 
l_ 2_ 3_ 4 __ 5 __ 
1_2_3_4_~-
l_ 2 __ 3_ 4_ 5_ 
l_ 2_ 3_ 4 __ 5 __ 
l_ 2_ 3_ 4_ 5 __ 
1_ 2 __ 3_ 4_ 5_ 
1_ 2_. 3 __ 4 __ 5 __ 
1_2_3_4_~­
l_ 2 __ 3_ 4 __ 5 __ 
1_ 2_ 3_ 4_ 5 __ 
1_ 2_ 3_ 4 __ 5 __ 
1_ 2 __ 3_ 4 __ 5 __ 
l_ 2 __ 3 __ 4 __ 5 __ 
l __ 2_ 3 __ 4_ 5 __ 
I l __ 2 __ 3_ 4 __ 5 __ 
1_2_3_4_5_ 
I 
1_2_3_4_5_ 
, __ 
fxl fx2 fx3 fx4 •fx5 
• 
• 
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.39. In a neH venture, I ·1-1ant detailed instructions. 
40. I identify Hi th a rigj_d set of religious rules. 
41. I have an over supply of hostility to vent on the 
'\oTOrld. 
!,2. I despise the 1-1eak, 
4.3. I am unable to fuse hate, love, fear, envy into 
any one Horkable emotion. 
44. I classify people as 11 strong11 or 111-1eak. 11 
45. I am capable of inflicting suffering. 
46. I rally to my support frustrated seekers of 
pm•er. 
47. I rally to my support people looking for a strong 
man on whom to lean. 
48. I feel my ambitions can never be satisfied, even 
theoretically. 
49. I flaunt my status to belittle others, 
50. I wish others to be my inferiors. 
51, I am unjust. 
52, I think of myself as a laH unto myself. 
5.3 , I would exempt the poHerful from standards 
imposed on lesser folk, 
54. I define success in terms of po1-1er over others, 
55. I feel insecure in a situation of equality, 
56, I am a po1-1er-seeking person, 
57. I believe the opinions of experts must be ac-
cepted on faith, 
58, I devalue people "'ho disagree '\oli th me. 
59, I am highly subject to public opinion • 
Sub totals 
1 __ 2 __ .3 __ 4 __ ,5 __ 
1_ 2_ .3 __ 4 __ '5 __ 
l __ 2_ .3 __ 4 __ !5 __ 
l_ 2_ .3_ 4_ '~-
1 __ 2 __ .3 __ 4 __ ~--
1_ 2_ .3_ 4_ ?-
1_ 2_ .3_ 4_ 5_ 
i 1_ 2 __ .3_ 4 __ 5 __ 
l_ 2 __ .3_ 4 __ p __ 
l_ 2_ .3_ 4_ ?-
5, __ l_ 2_ .3 __ 4 __ 
i 
1_ 2 __ .3 __ 4_ 5_ 
I 1_ 2_ .3_ 4 __ 5 __ 
1_ 2_ .3_ 4 __ 5 __ 
l_ 2_ .3_ 4_ 5 __ 
l_ 2 __ .3 __ 4 __ p __ 
l_ 2 __ .3 __ 4 __ ~--
1_ 2 __ .3 __ 4_ ?--
' 
1_ 2_ .3 __ 4 __ 5 __ 
1 ___ 2 __ .3 __ 4 __ 5 __ 
1 __ 2_ .3 __ 4_ 5 __ 
fxl fx2 fx.3 fX4 • fx5 
• 
• 
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Page 4 1-Never 2-Rarely 3-8ometimes 4-Frequently 5-Always 
60. I consider the making of rules an exclusive 
privilege, 1_ 2_ 3_ 4_ 5 __ 
61. I am umrilling to learn from subordinl.tes, 1 __ 2 __ 3 __ 4 __ 5 __ 
f 
62. I berate a person in front of a group; 1 __ 2 __ 3 __ 4 __ 5 __ 
h3. I use sarcasm. 1 __ 2 __ 3 __ 4 __ 5 __ 
64, I believe that might makes right. 1 __ 2 __ 3 __ 4 __ 5 __ 
65. I play up status differences. 1 __ 2 __ .3 __ 4 __ 5_ 
66. I think things like kindness, sympathy, courtesy, 
generosity, and honesty are signs of ueakness. 1 __ 2 __ .3_ 4 __ 5 __ 
67. I think things like cruelty, brutality, selfish-
ness, and hardness are signs of strength. 1 __ 2 __ .3_ 4_ 5 __ 
68. I relish every chance to make others feel Healc. 1 __ 2 __ .3 __ 4 __ 5 __ 
69. I believe in segregation of the races. 1 __ 2 __ .3 __ 4 __ 5 __ 
70. I yield to superior people uho rate high on my 
scale of values no ma-tter uhat the question at 
issue or ~rhat the field may be. 1_ 2 __ .3 __ 4 __ 5 __ 
71. I believe things l~ce status, titles, money, fam-
ily nrune, and noble bir·bh are very important in de-
termining vrho is superior and Hho is inferior, 1 __ 2 __ 3 __ 4 __ 5 __ 
72. I believe in segregation of the sexes. 
73. I use flattery. 
74. I manipulate the members of a group. 
75. I interrupt the contributions of others (ie., 
when they are speaking) • 
1 __ 2 __ .3 __ 4 __ 5 __ 
1 __ 2_ 3_ 4_ 5 __ 
1 __ 2_ .3 __ 4 __ 5 __ 
1 __ 2 __ .3 __ 4_ 5 __ 
76. When I am in a position of pO\·rerlessness and sub-
mission, I am masochistic (that is, I l~ce the 
suffering, pain, hurt, humiliation, etc.). 1 __ 2 __ .3 __ 4_ 5 __ 
Sub totals 
fxl fx2 fx.3 fx4 fx5 
.· 
. 
' 
• 
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DIRECTIONS FOR SCORI1U 
1. Add the sub totals on page one. For example, count the number of marks 
in Column 1 and multiply by 1 (fxl). Er.tel' the number at the bottom of 
Column 1. Repeat for each column, multiplying the m1!Ilber of marks by 
the frequency (2, 3, etc,) indicated. 
2. Compute the sub totals for pages 2, 3, and 4. 
3. Transfer the sub totals from each page to the spaces (A) belo~r, and add 
each column to obtain the full total for all columns, 
4. Transfer the full totals to section (C) and obtain the sum, 
5. At (D) divide the sum obtained at (C) by 5, 
6, Place the result at E, 
7, Place a mark on the continuum approximately at the point representing the 
mean figure, 
(A) Page 1 sub totals: (C) Column 1 full total: 
46 
Page 2 sub totals: Column 2 full total: 
-
Page 3 sub totals : 
Page 4 sub totals: 
(B) FULL TOTALS : 
(D) SUM divided by 5: 
(E) li!EAN: __ 
1 
Never 
2 
Rarely 
3 
Sometimes 
Column 3 full total; 
Column 4 full total; 
Column 5 full total: 
4 
Frequently 
SUM: 
-
3, Scale Introduction and Instructions 
Introduction,"'- The first page of the scale booklet contains an 
introduction, The introduction explains that the instrument is to be 
. . I 
used by guidance counselors for self-diagnosis, The purpose of the in-, 
strument is stated. The user is advised of being abl!l only, at present~ 
to compute a raw score, and that he is assisting in the establishment o;f.' 
norms. Faking responses is aJ.so discussed. (See page 4].,) 
Instructions.-- A brief paragraph at the beginning of the scale 
advises the user how to mark his responses. Five categories are listed ' 
ranging from 11never11 followed by "rarely, 11 11 somet:!Jne13, 11 and "frequently~ 11 
to 11aJ.ways. 11 Each trait 'is to be evaluated according to the degree the 
user believes it is characteristic of h:l:mself. (See pa'ge 42,) 
4. Scoring 
' Scoring the scale tabulations is to be accomplished· by multiplying 
the frequency of each checking column by the numerical value of the 
column's category, · 11Never11 was assigned a value of l. "Rarely" was 
assigned a value o:f 2, and so on to tlaJ."Ways 11 which was given a value of, 
5. The f'ull total. of all the pages thus derived is to be divided by the 
total. number of items, 76, at pos:i.tion 11 (D) 11 on the scoring page. (This 
is represented on the actual. scoring page as 11 511 which is an error.) A; 
mean is thus produced and can be located aJ.ong a horizontal. continuum 
:if desired, Until norms are established, this mean, of course, has no · 
significance. (See page 46.) 
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5. The Questionnaire 
Following the administration of the scale proper, a questionnaire 
was distribilted to the students, Instructions were as follows : 
"Please answer as lllllllY of the f ollowillg questions 
as possibl.e. Feel free to writs as extensively as you 
wish. An;ytb.illg you wish to add concernillg the subject 
of the scale or the scale itself will be appreciated. n 
The followillg questions made up the remainder of the question-
naira: 
'III Had you thought much about the subject of authority 
as it affects your own personality before you were intro-
duced to the Authority-Awareness Scale? 
"II Do you think authoritarianism plays mtlch of a part 
in l:ntman relations? 
"III In terms of thinking critically and learnillg more 
about yourself, was the Scale of assistance or benefit 
to you? 
11 IV How do you think the Scale could be improved? 
'IV Further discussion and/or suggestions: 
The results of the questionnaire are discussed in section 3 of the 
next chapter. 
• 
• 
CHAPTER IV 
ADMINISTRATION AND RESULTS 
~. Introduction 
Location and conditions of' administration.-. The s~e and question-
naire were administered to two advanced counseHng ~sses at Boston Univ-
ersity at the ~at class session in the spring. The professor in charge 
ot each ~sa edmini sterad the instrument and the questionnaire, the 
writer remaining absent and anoeym.oue, After computing their mean scores 
on the SRAAS, the subjects were asked to ~ist the following tour scores 
on the ~at page of the s~et their mean client rating, peer rating, 
grade equivalent, and final grade. 
The mean client rating is the average of' the grades given to each 
student following a series of' ro~e-p~ying situations. In the advanced 
counseling c~sses, the professor and other members of' the staff' ~ed 
in by hlm act as clients -while each student acts as the counselor. Each 
staff member rates each student following the int~rview ueing the degree 
of acceptance by the 11 counsMor 11 as the major criterion, and the mean of' 
these seve~ sessions is computed at the end of the semester. 
At this same time, each member of the c~ss is asked to indicate the 
member of his subgroup to .wham he wo~ go as a counsMor, In this man-
ner, a student may receive no votes, or one or more up to the tota~ lltllll-
ber of' other persons in his subgroup. This score is the peer rating. 
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Grade equivalents are translations of the means of the client rat-
ings and peer ratings into a letter score, then into a numerical equiv-
alent, 
The final grade, the grade to appear on theschool record of the 
student, is determined b,y the student himself. 
With the exception of the peer ratings, ,which were not used, these 
variables were all co=elated with the scale scores using the formula 
%'r7 = NEXY - (EX) {l:Y) 
..Jm:x2 - ~x)2 ..jNti2 - (ti)2 
Limitations 2! administration.- A total of 73 scales and question-
naires were administered. Of the scales administered, four contained 
olicy two rating categories, four contained pages :'in. Wliich sane of the . 
items were not checked, and 30 contained no mean client ratings, grade· 
• I 
equivalents, or final grades at all, Thirty-eight of the instruments 
had thus to be discarded leaving 35 adequate for statistical computations, 
Of 73 questionnaires hdministered, only 45 were returned. 
2, Results of Scale Administration 
Table l shows the distribution of scale mean scores b,y interval 
frequeney, It can be clearly seen that the means of the scales clus-tF 
slightly below the 11rarely11 category, 
Table 2, in the 11total checked" column, reveals the total number of 
check marks made b,y all 35 students in each column of the scale. The 
"mean per student" column of Table 2 gives the average number of check 
marks in each scale column made b,y all 35 students, 
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TABLE l 
DISTRmUTION OF SRA.AS MEAN SCORES 
Interval 
5 .o •• , Always • • • • 4.8 - 4·99 . . . . . . . . . . . . . 
• • • 4.6- 4-79 •• 
4.4-4-59 ••••• 
• • 
• • • • 
• • • 
• • 
4.2 - 4.39 . • . . . . . . . . . 
4,0 - 4.19 • • • Frequently • • • • 3.a- 3.99 ••••••..•...• 
3.6- 3.79 • • • • • • • • •• 
3.4-:3.59 ..•.•.. •••.•• 
3.2- 3.39 ••••• ., .•.•.•• 
, 3 ,O - 3.19 • , • • Sometimes • • • , 
2.S - 2,.99 • • • • • • • • • • · • 
2,6 - 2.79 • • • • • • • • • • • • • 
2.4- 2.59 • . . . . . . . . . 
2.2-2.39. . • • • ••..•. 
2,0 - 2.19 . . . • Rarely • • • • ., 
1.8- 1.99 ............ . 
1.6 - 1.79 . . . • • . . . . 
1.4- 1.59 . . ...... " .. . 
l.2- 1.39 •. . . . . ... . 
1,0- 1,19 • • • Never •••• e 
TABLE 2 
TOTAL FREXlUENCY OF CHECKS AND 
Frequency 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
l 
l 
3 
13 
5 
7 
4 
l 
0 
MEAN FREQUENCY PER STIJDEN.L' IN EACH SCALE COIIJMN 
Seale Total checks Mean per student 
Column I (Never) , • • • 1049 • • • • • • 
Column II (Rarely) • • • 921 • • • • • • 
Column III (Sometimes~ • 492 • • • • • • 
Column IV (Frequently • 159 • 
Column V (Always) • • 34 • 
Boston Un1vore1ty 
School at Education 
Library 
• • • • • 
• • • • • 
29o97i 
26.30 
14.06 
4-54 
.97 
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The complete statistical results of the sdm1n1stration of the 35 
instruments is recorded in Table 3, Appendix B. This table gives the 
SRAAB, mean client rating, grade equivalent, and final scores for each 
st1!4ent. 
A coefficient of correlation of -.188 was found to exist between 
scores obtained on the scale and the mean client rating, of .009 be-
tween the scale and grade equivalents, and or ,039 between the scale 
and final grades •. None of these scores are statisticall:;y significant. 
4• Results of Questionnaire Administration 
The ~question.- To the question, "Had you thought much about 
the subject of authoricy as it affects your cwnpersonalicy before you 
were introduced to the Authoricy....A.wareness Scale?", six persons a~ 
answered 11No," and 14 wrote "Yes." Of the remaining responses which 
were written out at some length, a wide majoricy indicated having at 
least brushed with the problem, and others explained that it was a fairly 
large factor in their lives. 
The aecond QUestion.- Eighteen peraons answered "Yes 11 to the quea-
tion, "Do you think authoritarianism plays much of a part in human re-
lations?" Elaborated answers indicated that authoritarianism can be both 
positive and negative in value, and that it depends on the individual in-
volved. No one said it played little or no part in human relations. 
~ third question.- This question mu1, "In terms of thinking 
criticall:;y and learning more about yoursel.t', was the scale of assistance 
or benefit to you?" Nine persons wrote a s:l.mple "Yes, 11 and eight said 
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11No. 11 Erlended responses ranged from 11very little" to 11it made me thiDk:. 11 
Raugb:cy' h.eJ.f' of all the respondents said it di.d not he1p them very llDlch. 
The other h.eJ.f' reported that it did. 
~ fgurth question.- The next item on the questionnaire m1s, "Hew 
do you think the scale could be :Improved?" Seventeen persons ~eft the 
space blank and did not answer the question. others went to consider-
a~e effort to write out their suggestions. Ambiguous items and di.fii-
cuJ.ty in scoring received attention along with some confusion over neg-
ative statements. 
The fifth question.- The final category of the questionnaire was 
s:lmpl:y a statement • 11Further discussion and/ or suggestions: 11 Twenty-
eight persons did not respond. Of those 'Who did, same elaborated on 
their responses in the fourth question, and others made suggestions 
ranging from adding co~umn headings on the first page. of the scale to 
administering the instrument to college freshmen. Same suggested the 
scale should be made more extensive, and others said it should be 
shortened a bit • 
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CHAPTER V 
CONCWSION 
1. L:!Jnitations 
Sampling basis.- A major limitation of the study is the restricted 
selection of units i'rom the literature containing traits to be extracted, 
Sub:lectiyitr.- Although the. scale. was based on certain the,oretical 
principles and rules of construction, a high degree of subjectivity en-
tered the 13tudy. The initial selection of the literature and units, the 
action of the judges in the process of extraction, decisions relating to 
the actual mechanics of the items and format of the scale, and the 'Whole 
field of self-reporting and self-rating ell contribllted to this factor, 
An attempt has been made in this paper to explain the problems involved 
and the nature of the high:cy' non-objective aspects of the study. 
AsS!lll!ptions.- Each assumption constitutes a liability. 
Boomernng effect,- Although the use of the scale is entire:cy a per-
sonal matter, the opinion of the writer is that it should be used to help 
guidance workers become more democratic. It is obvious, however, that it 
could be used to supp:cy ideas to those who seek to establish authoritar-
ianism even more strong:cy in our culture. It could serve to help those· 
who wish to strengthen this anti-democratic phenomenon to avoid the more 
distastef'al1 overt manifestations of their program. Thus their wrk woald 
develop more on the covert level and so become more difficult to detect. 
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One research scholar in a private renew of the study before the admin-
istration of the scale remlllded the writer: "Maey people -who are auth-
oritarian are a1re.re of this and can justi:t'y to their satisfaction being 
this way." And in this connection, we may well quote Bonaro Overstreet 
once again: 
110nce more, the chances are all against our being able 
to convert the authoritarian personalit,y into a democratic 
personalit,y by pointing out to b.lJn the sad effects of his 
behavior. No matter how sad these effects are from the point 
of new of human well-being, they are the precise effects 
he intends. As he sees his world, they are the effects best 
calculated to give h:lm securit,y and importance." (33;1!!2) 
Ambiguity.~ As the results of the questionnaire indicate, some of 
the scale items were considered ambiguous. Although an effort was made 
to avoid such conditions (see item criter:!a.1 p. 39) 1 it seemed difficult 
to change the wording of lliSl1,Y items without doing substantial harm to 
the original meaning or attitude of the author of the unit involved. 
Format and scoring.- Several students wrote in the column hesdingl3 
( 11Never, 11 "Rarely, 11 etc.) on the first page of the scale s1m11 ar to those 
on the remaining pages. This should be rensed. 
Scoring is admittedly awkward. 
2. Interpretation of Results 
Statistics.- Early computation appeared to shcn.r some promise of a 
positive correlation between higher scale scores and higher mean client 
ratings. Presumably, this would have meant that those students judged 
more accepting and possibly less authoritarian by the 11clients would 
have rated themselves more authoritarian than those the clients consid-
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ered themselves to be. The results of the statistical work, however, 
shows that no sign:l.1'icant relationships exist between the scale and any 
of the three variables, mean client ratiDg, grede,equivalent, and final 
grade. 
An :Important point should be borne in mind in the interpretation of 
these results, Since the reliability and validity of the SRAAS have yet 
to be established, any statistical findiDgs -wether showiDg a correla-
tion or not -would have to be held as high:cy" tentative at best, indeed, 
speculative in nature. lt is at least clear that the scale falls vic- . 
t:!m to the common problems of self--ratiDg (or any rating) devices, for 
it is ~ at present how objective and/or to -what extent reaction-
fcmnation is exercised by the average subject usiDg the scale. 
Mmm, score clusters.- Table 2 indicates the clusteriDg of mean 
scale scores in the 11rare:J;r" category. Obviousl;r, the respondents tended 
to consider themselves "rare:cy-11 authoritarian. The degree of objectivity 
in this findiDg (ie., the objectivity of the self-report) is 1lllknown. 
Although this ma;r be true, it is quite possible that - not onl;r due to the 
undisguised nature of the scale itself and in the prospect of being "fre-
quently" or 11always 11 or even 11sometimes 11 ·authoritarian - the amount of 
threat produced by the higher categories could well decrease the degree 
of objectivity, resultiDg, therefore, in lower scores. ln addition, as 
one questionnaire respondent stated: 11l think the answers in any type of 
scale like this are too obvious. l honestly believe it is a human trait 
to pick the best possible answers. 11 ln a democratic society, the 11best 
possible answers 11 on the SRAAs would probabl;r consistently be 11never. 11 
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• However, s:lnce a vast majority of "never" responses would appear unreal-
istic, even to the most uncritical respondent, it would be necessary to 
check in the next higher category. It is here, .however, that the factor 
of threat enters if not already present. 
subiect responses.-- Of significance are the resUlts of the scale as 
an instrument st:l.mllat:l.ng sel£-study of personality. The "Writer :is sat-
isfied that the responses to the scale and the apparent sincerity in 
which the majority of the responses were made on the questionnaire are · 
indicative that such an instrument :is a worthllhile device. The reader, 
of course, w:l.lJ. have to reach his own conclusions. In addition, he 
should bear in miDd that this :is intended to be oncy the first in a ser-
ies of studies by the 'Writer in this partiaul.ar area of better under-
standing of the nature of authoritarianism for guidance workers. 
3. Further Research 
Much more investigation in the field of this study needs to be done, 
and same of it has already been suggested under the discussion of limita-
tions and interpretation of resUlts. The sampling base should be widened, 
contim1ng efforts to reduce the amount of subjectivity should be made, 
asSIIIIIptions should be investigated more thoroughly, ambiguity should be 
decreased, and the format and scoring factors should be continu.all;r re-
vised. The scale should be administered to other groups of counselors 
and gu.idance·.workers to widen the field of criticism and evaluation. 
The scale should be compared with other measures :In studies designed es-
pecial.J;y for this and in llhich the comparative measures are thamselvee 
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the objects of sorut:l.:ey' in order that the resu1ts obtained can be inter-
preted real.istioa.J.:cy-. Further, a study pertaining to authority-.!lwareness 
and the nature of personal threat it may tend to·:produoe would be helpf'ul. 
4• Resume 
An attempt has been made in this study to construct a self'-rating 
scale by 'WhiCh guidance counselors and others 08ll detect and evaluate 
authoritarian tendencies and Characteristics within themselves. The study 
was based upon the contention that (l) self'-awareness of authoritarian 
trends is vital in a democracy, (2) that this is particularl;y :Important 
to guidance workers, and (3) that the SRAAS will be of benefit in help-
ing guidance workers aChieve a higher level of self' -awareness. 
Some of the specific studies and general literature of authority hav.e 
been discussed. Theory and problems of scale construction have been re-
viewed, and the construction of the first form of the SRAAS was explained 
in detail. 
The conditions of the first administration of the instrument and 
the questionnaire and the results of each have been considered together 
with a discussion of the meaning of these results. The limitation of the 
study and the need for further researCh were emphasized. 
No correlation was found between the scale and the three comparative 
variables ueed, but mean scale scores were ascertained to :f'aJ.l around the 
"rarely" category. The instrument was received, however, with sui'ficisnt 
enthusiasm by the subjects in its first administration, as evidenced by 
responses to the questionnaire, to l~t further investigation • 
• 
• 
APPENDJX A 
INSTRUCTIONS TO JUDGES 
· In the packet you have received are a =ber of typewritten pages 
of passages written by various authors. {Some of the pages are by the 
same authors.) The topic, in ea.ch case, however~ is the same: author-
ity. You are asked to read each page carefully lmore than once if 
necessacy) then E!Jd;ract ( 11single out11 · ar 11isloate11 ) each author's idea 
or trait of authority and list it on the card attached to the page. 
The word ~ is used here to signifY aey characteristic, manifestation, 
example, or synoz:eym (descriptive) the author uses in conjunction with 
his discussion of authority which makes the fUnction or existence of 
authority (in a person, situation, or institution)ceasier to recognize. 
To put it another way, the word authoritY (authoritarian or autllar-
itarianism) is an amnibus tenn. It bas as many different qualities and 
characteristics as there are people who use the tenn. We wish to de-
velop a list of these properties or manifestations as each author uses 
them to describe his use and conception of authority. 
Each author, as you will see, attributes certain traits, character:.. 
istics, etc., to his conception of authority (or to his particul.ar use 
of the generalized concept in the passage on aey given page). In same· 
cases the author makes a special point of listing and specifYing or des-
cribing what he means by the \>Tord authority as it is found in certain 
persons, situations, or institutions. In these cases you will find it 
relatively easy to list specificall:y these traite. In other cases, the 
way in which an author describes and defines his conception of author-
ity is more vague, ill-defined, and/or indirect. You may thus have to 
ponder a bit before deciding just what the author means by authority and 
how to word your itemization on the card, The following passage is a 
general eyarnpl e : 
"The authoritarian personality relishes every chance 
to make others feel weak; for their sense of weakness 
is his best guarantee that 'Iiley will not challenge his 
status and will be satisfied with such 1hand-outs' of 
security and prestige as he deigns to give them. He 
needs to keep the gap between h:lmself and others a 1dde 
and uncrossable gap; for he intends those others to 
remain pennanently his inferiors. The rational, dem-
ocratic person of authority wants others progressiveJ;y 
to develop their own powers. He will not, therefore, 
flaunt his own strength or status in aey way that be-
littles them or that seems to suggest that might makes 
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right. tt 
Traits ·extracted b.1 one reviewer have been listed as follows: 
1. Relishes every chance. to make others feel weak 
2. Fears challenge to his status 
3, Gives band-outs of security and prestige as he sees fit 
4. Keeps gap be'tween lrlmself and others wide and uncrossable 
5. Intends others to remain permanently his inferiors 
6. Flaunts his strength to belittle others 
7. Flaunts his status to belittle others 
8, Suggests that might makes right 
Would you agree with this listing? Would you have listed the traits 
in the same manner? You will find that not all passages are this rich in 
content nor are they as clearly defined. Some are moreso. Same pages 
may contain fifteen or twenty traits. You may find a page with only one 
trait, or you may question whether it bas any, 
In JliB.IV passages you will find more sentences than actually contain 
traits. This is to 'provide same context in order to give you a better 
conception of meaning, Please give particul.a.r attention to the following 
points: 
1. An extraction may be in the ronn or a personality trait, a character-
istic, manifestation, descriptive synon;,vm, etc,, any expression , 
which gives a concrete meaning and form or recognition to an author's 
conception or authority. 
2. Extractions may be listed in the ronn or a word, phrase, clause, or 
poss:i.'bly a complete sentence. This will mostly be determined b.1 the 
passage, but try to keep each extraction as short as possible, 
:3. Number each trait as you list :i.t on the 4x6 card. 
4. Write in ink if possible. 
5. If ·you run out or space, use an extra card found in the packet en"-
velope •. Please mnnber the extra card with the same mnnber as the 
page you are using. Fasten it to the page along with the original 
card. 
6. Try to list the traits as though you were describing a person. Nq-
tice on the first page in the example that adding the word ''He" to 
each extraction would make a sentence describing a trait of a hy-
pothetical, authoritarian person. You will not be able to .do this 
for those passages Which do not deal with individual personality • 
• 7. 
~0. 
~~. 
~2. 
• 
Traits connected by connectives (Blld, or, etc.) should be ~isted 
separately. Note that nos. 6 Blld 7 in the example on page one 
each ~ea.X':cy specify a dit'f'erent factor of' authority. One is 
ai;rength. The other is· status. Both enlighten us as to the man-
if'estationa (overt acts, traits, attitudes) of' the kind of' per-
eon the author of' the passage considers to be authoritar:is.n. 
(Note uso that no. 3 in the e:xamp~e waa not ~isted correct:cy. 
Security and prestige are both functions of' authority as the 
author sees it, yet they are both c~ear:cy distinct aspects of' the 
· generU function.) . 
Be sure to ~ist a:rry trait you think the author conaiders to be 
authoritarian even though you may not agree with the author. 
P~ease do not -write on the typewritten pages; write only on the 
cards. 
I£ you come to a page from which you are unab~e to extract even 
one trait, s:!mp:cy -write a note on the attached card to that ef'f'ect. 
?~ease do not ~eave a card bJ.s.Dk. 
List and number on each card only such traits, characteristics, etc., 
as you feel certain the author of' the passage intends to be mani-
festations 'of' authority. I£ you have doubts about certain points, 
either am:it them or -write a note to this effect, but do not in-
c~ude a.try such points in your categorical listingl 
Gene~, paragraphs on a given page are continuous parts of' a 
text. :Paragraphs separated by two or more spaces usua~ are not, 
but come from the same page, section, or paragraph of' a given 
author's book. 
Try to find a quiet corner free from distractions. Some passages , 
require considerable thought. In those passages in which the trai.ts 
are expressed indirectly by the author, some careful sentence an-
a.l.ysis w:Ill be necessary • 
6J. 
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APPENDIX B 
TABLE 3 
SRAAS MEAN SCORES WITH MEAN CLJEN'r RATING, 
GRADE EQUIVALENrS, Al'lD FINAL SCORES FOR EACH STUDEN'r 
SRAAS Mean Mean Client Grade 
Student Final Grade 
Score Rating Equivalent 
1 2o34 3.1 3.0 3.7 
2 1.62 3.2 3.0 . 3.0 
3 ' 2.18 3.2 2.7 3.0 
4 2.32 3.5 3.7 3.7 
5 1.97 3.1 2.7 3.0 
6 2.06 3.1 3.3 3.3 
7 2.04 3.2 3.0 3.3 
8 2.61 3.6 4.0 4o0 
9 1.73 3.1 2.0 3.0 
10 2.13 3.1 3.0 3.7 
11 2.06 3.3 3.7 3.7 
12 1.51 2.9 2.3 3.3 
13 1.92 3.1 2.7 3.0 
14 2.08 3.3 2.7 2.7 
15 2.09 3.5 4.0. 4.0 
16 1.88 3.1 . 3.0 I 3.3 17 1.58 3.2 3.0 3.3 
18 2.04 3.3 2.7 3.0 
19 1.95 3.1 3.3 3.7 
2C 2.05 4.0 .. 4·0 4·0 
21 1.77 3.0 2.7 3.0 
22 1.58 3o4 3.0 3.0 
2.3 2.00 3.4 3.3 3.3 
24 2.57 2.3. 1.7 2.7 
25 1.37 3.2 2,7 3.3 
26 1.69 3.0 2.3 3.3 
2!7 J..72 3.5 4.0 4.0 
28 J..74 3.6 4.0 ·4.0 
29 2.38 3.0 3~0 3.0 
30 2.00 3.1 2.7 3.3 
31 2;13 3;1 2;7 3.0 
32 2.14 3.2 3;0 3.7 
33 1.45 3,7 . 4.0 3.7 
34 1;86 3.4 3.0 3.3 
35 1.63 3.4 3.7 3.7 
. 
. 
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